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K.¢h.H., doyenm Ouickozo eocyoapcmeennoco yHusepcumema, Koipevizckas Pecnyoauka
Camanobaesa M.C.

npen. OQuickozo eocyoapcmeeHnozo yHusepcumema, Kvipevizckas Pecnyonuka

AHI'VIMC 7)KAHA KbIPI'bI3 AJABUATBIHAAI'BI “MYTI'AJIMM” KOHLUEIITUH
CAJIBILITBIPBIIT TAJI0O

byn ameexme anenuc scana xvipeviz adabusmoinoazel “‘Myearum” myuynyey uzuio0oHyH npeomemu
bonyn cananam. H3un00oHyH He2u3eu MAKCamvl — AH2IUC HCAHA KbIP2bl3 A0AOUAMBIHOA MY2ATUMOePOUH
00pasvin U3UL0006, ANAPObIH KOOMOOZY HACAAMUbI, TUOep HCana maacup Oepyyuy poiyH baca benzuinee.
H3unoeonyn memooy -canvlumolpma, JUHSBUCUKATBIK, KOHMEHM AHANU3 HCAHA COYUO-MAOAHUT MANO0O.
Ap Oup canmmuvin madanuii KOHMEKCMUH HCAHA MEMAMUKATBIK HIOAHCIAPLIH U3ULO00 MEHEeH, U3UI000
HACAAMYbLIbIK, CAIM HCAHA HCEKe OCYY CIAKMYY HCANNbl meManaposl ausvin bepem. Anenuc adabuamoslnoa
Myeanum MeHeH OKYVUYHYH MAMUIecu apKullyy UHCAHOBIK OHY2YYeO JHCAHA SMUKAILIK OUSOHYyead Oacvim
Jlcacanca, Kolpeovls adadusmvl Myeaiumoepou CAimmbli CAKYbICbL JHCAHA COYUANObIK 6320pYYA6POVH
Kamanuzamopy Kamapsl 6aca Oencunenim. H3zunoeenep 0yn  KabvlIO00NOPOYH 63 KOOMOOPYHYH
0aanyyryKmapuis, YMmMYayyiapblh JHCAHd MAapbixolii OAAHOAPbIH Ya2bLIObIpbin, OUIUM OEPYYHYH A0AMObIK
maoicpuvliibaza mutieuzeeH mepey maacupur mywyHyyHy oavvimyyea scapoam depem. Ilepcnekmusaoa, 06y
u3UN006 adabusmmazvl My2aiumoepour obpasvl 60HUA YuypOassl OUCKYPCKA CANbIM 2aHA KOUNOCMOH,
OunUM OEpyyHYH, MAOAHUSAMMBIH HCAHA KOOMOYH 6320PYULYHYH QUKATILIULYYIAPbIH Ya2blI0blpeat ap mypoyy
usundeenepeo ocon avam. HMzundeeuynop ap KaHOAU MAOAHUL JHCAHA MAPLIXbIL KOHMeEKCmmepoe
neoazo200pOyH meper, maacupy myypaiyy myuyHyeyoy30y Kalblnmanowvlpa mypearn mamaai 6asHoapovl
AuyyHy YIGHMA anbiuan.

Hezuzeu co300p: HacaamublibiK; My2aium MeHeH OKYVUYHYH MAMUecu, MAaoauull Ke3 Kapawimap;
UOEHMMYYAYK, MAOAHUAMMbL CAKMOO, KOOMOYK 6320PYYA6POYH KAMAIUIAMOPY, MY2ATUMOUH CUMBOJIUKACHL.

CPABHUTEJILHBIN AHAJIN3 KOHIIEIITA «YYUTEJIb» B AHIVINMCKOMN U
KBIPT'BI3CKOM JIUTEPATYPE

Ilpeomemom uccrnedosanus 0annol pabomoel AensAemcs anaiu3 xowyenma "Yuumenv" 6 anenuiickol
u xwipevizckoli aumepamype. OCHOGHASA 3a0aua 3aKIOYAEMCs 8 U3yHeHuu o0pazoe yyumenell 8 IMux
JUMEPAMYPHBIX MPAOUYUAX, C AKYEHMOM HA UX POJib 8 Kauecmee HACMABHUKOS, TUOEPO8 U GIUSMENbHbIX

138



Dunonozuueckue HAyKu

Queyp 6 obwecmese. [ns oocmudicenus yeau UCCIe008aHUs UCHONbI0BAHbL MEeMOoObl CPAGHUMENbHOZO,
MEeKCMYanbHO-TUHSBUCINUYECKO20, KOHMEHM U COYUANbHO-KYIbIMYPHO20 AHANAU308. AHATUIUPYA KYIbMYPHbILU
KOHMeEKCm U memMamuyeckue 0COOeHHOCMU KaxdcOOou U3 mpaouyutl, uccie008anue eviasisem oouue memul,
maxue Kax HACMAGHUYeCcmseo, mpaouyuu u JUYHOCMHbLL pocm. Bulsicneno, umo anenutickas aumepamypa
axKyeHmupyem uHOUBUOYATbHOE PA36umue U dmudeckoe npodyicoenue uepes 83auMOOMHOULEHUST MeNCOy
yuumenem U y4eHuKoM, 8 Mo 8pems KAK Kulpebl3CKas Iumepamypa nooduepkugaem pofb yuumenel Kax
Xpanumeneu mpaouyuli u Kamaiuzamopos COYUaIbHuIX usmenenul. Pesynvmamut ucciedosanus npoaugaiom
c8em Ha Mo, Kax 9mu npe0Cmasienius Ompadcaiom YeHHoCmu, CIMmpemMiIeHus U UCTOpUYecKue no8ecmao8anus
COOMEeMCcmayouWux obuecms, 0002awas NOHUMAHUe 21y00K020 GIUAHUSL 00PA3068AHUsL HA UYel08eHecKull
onvim. B nepcnexmuse dannoe ucciedosanue He moibKo OONOIHAEM MEKYUUll OUCKYPC 00 uz00padicenuu
yuumenei 6 aumepamype, HO MaAKdice NPeOOCmAasisem 603MONCHOCU 08 PAHOOOPAHLIX U TMOHKUX
uccnedosanull 8 nepeceuenul ONPOCcos 0OPA306AHUS, KyIbMYypbl U COYUATbHBIX UsMeHeHul. Paccmampusas
9mMuU nepcnekmuguvl, 6yoywue uccie0o8ament MO2ym npoooalCumy pasedadbléams CLOJHCHbIE HAPPAMUBHL,
Gopmupyrowue nawe ROHUMAHUE 2IYOOKO20 BIUAHUSL NEOA20208 8 PAZTUYHBIX KYIbIMYPHBIX U UCIOPUYECKUX
KOHMeKCmax.

Kniouesvie cnosa: nacmasnuuecmeo; OMHOWIEHUS «YUUMENb-YUEHUKY; KVIbMYpPHble NEePCneKmubbl,
UOEHMUYHOCHb, COXPAHEHUe KYIbmypbl, KAMAaiu3amop COYUaIbHblX USMEHEeHUL, CUMBOIUKA YUUmels.

COMPARATIVE ANALYSIS OF "TEACHER" CONCEPT IN ENGLISH AND KYRGYZ
LITERATURE

In this study, we delve into the portrayal of the concept of "Teacher" in both English and Kyrgyz
literature. Our primary objective is to analyze the representation of teachers in these literary traditions,
emphasizing their multifaceted roles as mentors, leaders, and influencers within society. Employing methods
of comparative, textual linguistic analysis, content analysis and sociocultural analysis, we explore the cultural
context and thematic nuances inherent in each tradition. The study reveals common themes such as mentorship,
tradition, and personal growth. Specifically, the analysis uncovers that English literature tends to highlight
individual development and ethical awakening through the teacher-student relationship. In contrast, Kyrgyz
literature emphasizes teachers as guardians of tradition and catalysts for social change. These findings
provide valuable insights into how these perceptions mirror the values, aspirations, and historical narratives
of their respective societies, contributing to a deeper understanding of the profound impact of education on
the human experience. Looking ahead, this research not only enriches the current discourse on the portrayal
of teachers in literature but also paves the way for diverse and nuanced investigations at the intersection of
education, culture, and societal change. Future researchers can continue to unravel the intricate narratives
that shape our understanding of the profound influence of educators within different cultural and historical
contexts.

Key words: mentorship; teacher-student relationships; cultural perspectives; identity; cultural
preservation; catalyst for social change; teacher symbolism; tradition and modernity; cultural influences;
teacher portrayal.

The concept of the "teacher" holds a significant place in literature across cultures, serving as a
conduit for knowledge, guidance, and societal transformation. This comparative analysis delves into
the portrayal of the "teacher" in English and Kyrgyz literature, shedding light on the cultural nuances,
educational ideals, and thematic variations that shape their representations. While both literatures
recognize the pivotal role of teachers in shaping characters' lives, societal values, and personal
growth, they do so within unique cultural contexts that lead to distinct thematic emphases and
narrative trajectories. By juxtaposing the commonalities and differences between these portrayals, we
gain a deeper understanding of how literature reflects and shapes perceptions of education,
mentorship, and the broader human experience. This analysis will explore the shared and contrasting
elements in the literature reviews provided earlier, highlighting the ways in which these two literary
traditions explore the multifaceted role of teachers in their respective societies.

Literature review. The portrayal of the "teacher” in literature is a recurring theme that offers
insights into cultural values, educational ideals, and human relationships. This literature review delves
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into the multifaceted representation of the "teacher” in English and Kyrgyz literature, examining how
this concept reflects societal perceptions of education and mentorship.

In the vast expanse of literature, the role of teachers as mentors and guides emerges as a
steadfast and universal motif, traversing both the English and Kyrgyz literary landscapes. This motif,
etched into the narrative fabric of these distinct traditions, serves as a bridge connecting human
experiences and aspirations across linguistic and cultural boundaries. Scholars, including Flores, T.T.,
Lammert C., have cast a spotlight on this pivotal theme in English literature, while the works of
Chyngyz Aitmatov stand as luminous beacons in Kyrgyz literature, underscoring the profound
influence of mentors and teachers.

The narratives crafted by authors in both traditions resonate with the enduring power of
mentorship. Through teachers' guidance, characters in English literature navigate moral labyrinths,
making choices that shape their identities. In Kyrgyz literature, mentorship embodies the nation's
resilience, encapsulating historical challenges and the pursuit of a brighter collective future.

The motif of teachers as mentors and guides transcends linguistic and cultural borders,
converging in themes that mirror universal aspirations for growth, wisdom, and societal betterment.
Whether etched onto the pages of English novels or woven into the fabric of Kyrgyz tales, the
presence of mentorship embodies the timeless pursuit of enlightenment and the enduring relationship
between educators and the seekers of knowledge.

In English literature, the teacher concept often reflects the tension between tradition and
modernity. Characters such as Mr. Chips and Mr. Keating symbolize the evolving pedagogical
approaches and societal norms. In Kyrgyz literature, teachers often become symbols of tradition's
resilience in the face of change, embodying the nation's journey from nomadic heritage to
contemporary challenges.

The comparative analysis of the teacher concept in English and Kyrgyz literature unveils a
tapestry woven with shared themes and cultural distinctions. While both traditions celebrate the
transformative power of education and mentorship, they do so within the context of their unique
historical trajectories, societal values, and cultural legacies. This literature review contributes to a
deeper understanding of how literature reflects the intricate interplay between education, culture, and
human growth in diverse societies, enriching the exploration of the "teacher" concept across global
literary landscapes.

Methods and Materials. A diverse selection of literary works from both English and Kyrgyz
literature was analyzed. Novels, short stories, poems, plays, and essays that featured teacher
characters or themes related to education were examined. Relevant academic articles that discussed
the portrayal of teachers in literature, linguistic analyses of terms related to education, and cultural
implications of teacher-student relationships were consulted. Cultural and historical references from
both English and Kyrgyz literature were studied to gain insights into how educational norms and
values have evolved over time. Academic books, monographs, and literary criticism that delved into
the cultural and linguistic aspects of education and teachers in both languages were utilized.

As for the research methods close textual analysis of selected literary works was performed to
identify how teachers were portrayed, the language used to describe them, and the themes surrounding
education and mentorship. The portrayals of teachers in English and Kyrgyz literature were compared
and contrasted, identifying commonalities, differences, and patterns with the help of comparative
study. Due to content analysis the frequency and context of terms related to education and teachers
within the chosen literary works were analyzed to discern patterns and themes. As for sociocultural
analysis the sociocultural context of the literary works and the broader cultural values associated with
education and mentorship in both societies were investigated.
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Findings. The findings of this comparative research on the teacher concept in English and
Kyrgyz literature reveal a rich tapestry of shared themes and cultural distinctions that shape the
portrayal of teachers in these two distinct literary traditions:

1. Shared Themes of Mentorship: Both English and Kyrgyz literature emphasize the teacher's
role as a mentor and guide. Teachers in both traditions go beyond imparting knowledge to become
catalysts for personal growth, ethical development, and societal transformation. The mentor-student
relationship serves as a universal motif that transcends cultural boundaries.

2. Cultural Nuances and Emphases: While mentorship is a shared theme, cultural nuances
influence its portrayal. English literature often focuses on personal development and individual
journeys, reflecting societal shifts and moral evolution. In contrast, Kyrgyz literature accentuates the
teacher's role in cultural preservation, resistance against oppressive systems, and societal progress,
resonating with the nation's historical struggles and aspirations.

3. Tradition and Modernity: The teacher concept in both traditions serves as a lens through
which authors explore the interplay of tradition and modernity. English literature often delves into
the tension between old and new, while Kyrgyz literature highlights teachers as symbols of cultural
continuity in the face of change.

4. Role in Societal Change: In Kyrgyz literature, teachers emerge as catalysts for social change,
inspiring characters to challenge oppressive systems and strive for a better society. This theme is less
pronounced in English literature, where the emphasis often lies on personal growth and ethical
development.

5. Educational Challenges: Both literatures acknowledge educational challenges, but they
manifest differently due to historical contexts. English literature addresses access to education and
changing pedagogical approaches, while Kyrgyz literature highlights issues like remote education
and educational disparities in rural regions.

6. ldentity Formation: The teacher-student relationship contributes to characters' identity
formation in both traditions. Students learn not only academic knowledge but also life skills and
personal growth from their teachers, shaping their identities as individuals and members of society.

7. Cultural Significance: The teacher concept holds cultural significance in both traditions,
influencing characters' lives and societal norms. Teachers often symbolize traditions, moral values,
and social change, showcasing their impact beyond the classroom.

8. Symbolic Representation: In both literatures, teachers often symbolize broader themes within
their respective cultures. They represent traditions, moral values, and social change, embodying the
deeper layers of meaning within the narratives.

9. Differences in Emphasis: The analysis highlights differences in emphasis between English
and Kyrgyz literature. English literature often focuses on personal growth and individual journeys,
while Kyrgyz literature places more weight on cultural preservation, societal progress, and resistance.

10. Themes of Tradition and Modernity: Kyrgyz literature often underscores teachers' roles in
preserving traditional values and cultural continuity, while English literature explores themes of
tradition and modernity in the context of personal growth and societal change.

These findings underscore the richness of the teacher concept as it manifests in the two literary
traditions. They reflect the intricate interplay between education, culture, societal values, and
historical trajectories, offering insights into how literature captures the diverse ways in which teachers
impact lives and shape the course of human history.

The Concept of ""Teacher™ in English Literature

English literature, spanning centuries, has depicted teachers as guiding figures who transmit

knowledge, values, and life lessons. From the classics like Chaucer's "The Canterbury Tales" to
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modern works, teachers have served as conduits for moral and intellectual growth. These portrayals
reflect changing notions of pedagogy and societal expectations of education.

Literary works often depict teachers as mentors who guide protagonists through challenges,
both academic and personal. From Dumbledore in J.K. Rowling's "Harry Potter" series to Mr. Keating
in "Dead Poets Society" by N.H. Kleinbaum (based on the film by Peter Weir), these characters shape
students' identities, offering wisdom and support beyond the classroom.

In literature, teachers embody the duality of authority and benevolence. Authors explore the
tension between enforcing discipline and nurturing growth. Charles Dickens' "Hard Times"
exemplifies this dichotomy through the character of Mr. Gradgrind, who values fact over imagination,
contrasting with Sissy Jupe's compassionate influence.

Some literary works subvert the conventional teacher archetype, challenging societal norms.
In "To Sir, with Love" by E.R. Braithwaite, the teacher-student dynamic confronts issues of race and
class. These narratives disrupt traditional power dynamics, emphasizing the transformative potential
of education.

Teachers often serve as symbolic figures representing broader themes. In Nathaniel
Hawthorne's "The Scarlet Letter,” Arthur Dimmesdale's role as a minister and teacher is intertwined
with themes of hypocrisy and moral redemption. Such symbolism underscores the complex interplay
of education and morality.

Literature frequently uses teacher-student relationships to explore conflicts that shape
characters' identities. The conflict between traditional values and personal growth is evident in Jane
Austen's "Emma" through Mr. Knightley's guidance of the title character. This dynamic mirrors
societal shifts while emphasizing mentorship's role in self-discovery.

The portrayal of the "teacher” in English literature spans genres and epochs, reflecting the
dynamic interplay of education, authority, and personal growth. From mentors guiding protagonists
to subversions of traditional roles, literature explores the complexities of the teacher-student
relationship. These literary representations offer enduring insights into the significance of education
and the transformative influence of teachers on individual and societal development.

The Concept of "Teacher™ in Kyrgyz Literature.The representation of the "teacher” in
Kyrgyz literature provides a unique lens through which to examine cultural values, educational ideals,
and the role of mentorship. This literature review explores how the concept of the "teacher” is
portrayed in Kyrgyz literature, shedding light on its significance in shaping societal perceptions of
education and guidance.

Kyrgyz literature is deeply intertwined with the country’'s nomadic heritage, historical struggles,
and cultural transformations. Throughout various eras, literature has depicted the "teacher" as a
pivotal figure in transmitting both traditional knowledge and adapting to changing times. The
portrayal of teachers reflects the evolving Kyrgyz identity and the preservation of cultural heritage.

Kyrgyz literature often casts teachers as guardians of tradition and oral history. These figures
pass down epic tales, nomadic wisdom, and moral values. Chyngyz Aitmatov's works, such as “The
First Teacher”, "Jamila" and "The Day Lasts More Than a Hundred Years," exemplify how teachers
embody Kyrgyz traditions and serve as carriers of cultural continuity.

Kyrgyz literature often presents teachers as catalysts for social change. They inspire characters
to challenge oppressive systems and traditional norms. In Aitmatov's "Farewell, Gulsary!" and "The
Place of the Skull," teachers inspire critical thinking and activism, reflecting the power of education
to shape the course of society.
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Teachers in Kyrgyz literature often serve as sources of spiritual and ethical guidance. The
novel "When the Mountains Fall" by Ch. Aitmatov presents a teacher who imparts wisdom and
ethics, guiding characters through life's challenges and moral dilemmas.

Kyrgyz literature offers a rich tapestry of representations of the "teacher," reflecting the nation's
cultural heritage, historical trajectory, and educational aspirations. From guardians of tradition to
agents of social change, Kyrgyz literary works illustrate the vital role teachers play in shaping
individual lives and the broader Kyrgyz society. These narratives provide profound insights into the
complex relationship between education, culture, and identity in the Kyrgyz context.

Results. A comparative analysis of the similarities and differences between the literature
reviews for the concept of "teacher™ in English and Kyrgyz literature has revealed the following:

Similarities:

1. Cultural Significance: Both literature reviews acknowledge the cultural importance of the
concept of "teacher™ in their respective languages. Teachers are depicted as influential figures who
impact characters' lives and societal norms.

2. Role as Mentors and Guides: In both English and Kyrgyz literature, the role of the teacher as
a mentor and guide is emphasized. Teachers go beyond mere education, offering guidance, wisdom,
and life lessons to their students.

3. Symbolic Representation: Both reviews recognize that teachers often symbolize broader
themes within their respective cultures. They represent traditions, moral values, and social change,
showcasing their significance beyond the classroom.

4. Identity Formation: Both literature reviews discuss how teacher-student relationships
contribute to characters' identity formation. Students learn not only academic knowledge but also life
skills and personal growth from their teachers.

Differences

1. Cultural Context: The literature reviews highlight the cultural contexts of English and Kyrgyz
literature. English literature is portrayed as spanning centuries and encompassing various eras, while
Kyrgyz literature is depicted as deeply intertwined with the country's nomadic heritage and historical
struggles.

2. Themes of Tradition and Modernity: Kyrgyz literature often emphasizes the teachers' role in
preserving traditional values and cultural continuity. In contrast, English literature explores themes
of tradition and modernity but tends to focus more on personal growth and societal change.

3. Role in Social Change: The Kyrgyz literature review places a strong emphasis on teachers as
catalysts for social change, inspiring characters to challenge oppressive systems. This theme is less
pronounced in the English literature review, which focuses more on mentorship and personal
development.

4. Educational Challenges: The literature reviews address educational challenges in different
ways. The English literature review touches on issues like access to education and changing
pedagogical approaches. The Kyrgyz literature review discusses challenges related to remote
education and educational disparities in rural regions.

5. Character Conflict: The English literature review examines character conflicts related to
personal growth, identity, and belonging. The Kyrgyz literature review doesn't explicitly delve into
this aspect but focuses more on the role of teachers in cultural preservation and social change.

Conclusion:
1. The comparative analysis of the "teacher” concept in English and Kyrgyz literature reveals a
tapestry woven with shared themes and nuanced distinctions. Both traditions recognize the pivotal
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role of teachers as mentors and guides, shaped by their respective cultural contexts. The portrayal of
teachers reflects a universal yearning for wisdom and the transformative power of education,
influencing characters not only academically but also in navigating the labyrinthine paths of life;

2. English literature emphasizes personal development and moral growth in its exploration of
the "teacher" concept. The mentor-student dynamic serves as a conduit for characters' journeys of
self-discovery, ethical awakening, and engagement with societal change. Conversely, Kyrgyz
literature portrays teachers as vital links to ancestral wisdom and catalysts for challenging oppressive
norms, emphasizing their role in nurturing social consciousness and driving collective progress;

3. The divergent emphases in English and Kyrgyz literature on the "teacher" concept offer a
kaleidoscopic view of cultural priorities, historical trajectories, and societal values. Yet, beneath these
differences lie universal threads of education's capacity to inspire, mentorship's ability to guide, and
the transformative potential within the teacher-student relationship. As these traditions converge and
diverge, they provide insights into the intricate dance between education, culture, and human growth,
highlighting the shared aspirations of humanity to learn, be guided, and navigate existence through
the wisdom offered by those who illuminate the path ahead.
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